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Ms. Wyke’s interactive presentation began by asking her audience to consider whether the traditional method of reading the text and answering questions was the most effective way of gaining competence in comprehension.
She noted that reading is a constructive, meaning-based activity, depending upon purpose, background knowledge, and reading task.  Reading is constantly refined throughout a reader’s lifetime.  Reading proficiency requires a variety of skills which are brought to bear on the text before, during and after encountering it.
Wallis demonstrated the thought process that a reader goes through when they come across a given piece of text. Three excerpts from her example, a novel entitled, “The Glass Castle: a Memoir by Jeanette Walls” were used to examine the levels of engagement in which readers actively participate.
It was noted, with the help of the audience, that a myriad of questions arise when reading – some that are answered as the piece unfolds and some that a reader must make inferences about. Facilitating comprehension is about facilitating thinking, and is therefore important for emergent readers to gain the most out of what they read.
Wallis recommends the use of the Guided Reading Approach, which can equip students with the tools needed to glean the critical information from the text.  
Before reading consider: 
· How do I want to introduce the text?
· What is the purpose for reading?
· Do I want to give one or two focus questions?
· Will I assign a task for the students to complete while reading?
During the Reading 
· How much of the text do I want students to read?
· What do I want the students who finish reading first to do?
· Which students do I want to observe and/or assess? 
After the Reading
· How will I have students share their responses to the question(s)?
· How can I help students to discuss their findings for the assigned task?
· Through the discussion, how will I know if the students have met the target I set for them?
· What type of extension / follow-up activities, if any, do I want the students to complete? 
Often the texts used for this purpose are challenging, and the exercises require more tutor preparation with regard to looking at tutor books and other materials beforehand. Essentially, these are strategies for comprehension which seek to get students to formulate questions, and make inferences and connections.
COMPREHENSION STRATEGIES FOR INSTRUCTION
Making connections: make use of prior knowledge / prediction
Answer / generate questions
This takes different forms:
· Text to self: making reference to previous knowledge and/or experiences
· Text to text: comparing and contrasting different texts; drawing from prior reading experiences, for example with the same author, to come up with conclusions or further questions.
· Text to world: independent research outside of in class material. Keeping abreast of current events by reading newspapers, for example.
Visualizing
 I create pictures in my mind as I read. 
This is also a tool which readers employ, as it aids in the comprehension process by helping to determine the important ideas and the main point of the text. 
Wallis notes that literacy is meant to generate a response from the reader. 
Determine important ideas - identify features and function of text structure
I understand the main ideas of the text and what the author's message is. 
The text was mostly about... 
The author is trying to tell us that... 
I learned... 
The important details were...
Questioning
Formulating questions as a means to deeper understanding is critical to readers. There are three kinds of questions: 
· Right there questions, for which the answers can be found right in the text
· think and search questions, for which further research is required 
· on my own questions, which can be answered based on prior knowledge 
Thick/Thin Questions
· Thick Questions:  Why?  I wonder?  How come?  
· Thin Questions:   A yes/no, clarify words, simple answers.
Answering thick questions requires deeper analysis, versus thin questions, which generally require one-word, or ‘yes’ or ‘no’ answers.

Inferring
When the author doesn’t answer my questions I must infer. This response must often be stimulated by tutors, e.g. what do you think of when you read the title ‘Perfect for flying a Kite’?
When the author doesn't answer my questions I must infer..
Maybe... 
I think... 
It could be ... 
It's because... 
Perhaps... 
It means that ... 
I'm guessing…
Synthesizing
This involves the bringing together of the ideas, themes in the text, and the ability of a student to retell the events in his/her own words.
I combine what I know with new information to understand the text. 
Now I get it!... 
This makes me think of... 
I learned that ... 
Remembering what I  have read and retelling it in my own words.
Monitoring and Repairing
Applying and Knowing How to Use Different "Fix-Up" Strategies 
This sums up the tutor’s role in bringing the basic reading tools to the fore such as syllabification and phonics, in order to re-direct and reinforce previously acquired knowledge encouraging students to pull from this fostering independent reading.
When I get stuck on a word or when I get confused, I 
*use context to define the word. 
*reread to clarify meaning.
*use my questions and connections.


Strategies
She stated that guided reading strategies can easily be applied when using the ALTA texts, as the themes used are relevant to students’ everyday lives.  She demonstrated three methods for tutors to use as part of the introduction to the lesson and for comprehension after reading the passage in the ALTA workbook.  The three methods are outlined below:
KWL
In this method, the student is asked to develop a list using the following schema:
	What I Know
	Want to Know
	What I Learned

	Student writes/recounts prior, relevant knowledge
	Writes what he would like to find out 
	


Before reading,  the student fills in columns 1 & 2. After reading, completes column 3. The student is stimulated to read/research further and is effectively summarizing the text, and adds to his/her body of newly acquired knowledge. 
Wallis demonstrated KWL using ALTA Adult Workbook 3, Level 1, Shopping.
3-2-1 Strategy
In reference to a piece of text, students are asked to recall:
· 3 facts I discovered; 
· 2 facts I found interesting and 
· 1 question I still have
This method helps to ensure that students stay on topic with discussion that remains relevant to the text. The last question is often hardest for students to answer, as they may not always stay on topic. 
Interactive Demo:  ALTA Adult Workbook 2, Level 1, Being a Parent.
Question-Fact-Response Strategy
This requires students to look closely at the reading material in order to generate discussion. And It requires that students are familiar/comfortable with generating questions.
Material is introduced, and facts are deduced by asking questions about the material. The responses generated from these questions, in turn will stimulate deeper understanding of the text and subject matter.
Interactive Demo:  ALTA Adult Workbook 3B, Level 2, Handling Anger .
Of the three, the 3-2-1 strategy can be seen as the simplest in terms of ease of use by both tutors and students. The K.W.L. strategy is best employed when students are already familiar with the subject matter being discussed in the text. In addition, both the K.W.L. and 3-2-1 methods are best employed when using non-fiction writing.
